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List of Acronyms
Acronym

Full Names

ECTS

European Credit Transfer System

EDU

The academic institution of higher education under review

EMT

Executive Management Team

EQA

External Quality Assessment

DEH

Digital Education Holdings Ltd.; Operating company of EDU; for ease of understanding we refer to
DEH in this report also as EDU.

MC

Medical Council

MFHEA

Maltese Further and Higher Education Authority

NCFHE

National Commission of Further and Higher Education

T&L

Teaching & Learning

IQA

Internal Quality Assurance Policy

SRL

Self-Regulated Learning

PBL

Problem-based Learning

KPI

Key Performance Indicator

UM

University Maastricht
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1 Introduction and Context
This Self-Assessment Report (EDU SAR 2021) is the first of its kind performed at EDU. The self-assessment
was performed from beginning of April 2021 through beginning of June 2021 after two and a half year of
operation of EDU using the first 10 standards of quality assurance as published by the MFHEA, the EDU
Internal Quality Assurance (IQA) policy and quality management system as references. As an external
outcomes reference, EDU's students have undergone twice (Oct. 2020 and May 2021) the International
Progress Test administered by the EBMA (European Board of Medical Assessors) Maastricht, The Netherlands.
We are pleased to note that the reported results were with good ratings at or above the average of
international comparisons (see chapter 11.2). Furthermore, since EDU does not yet have university status and
in line with EU directive 2005/36/EC, EDU has been operating under the supervision of Maastricht University
since February 2020.

1.1

EDU Overview, Mission & Vision

EDU is Europe's first Higher Education Institution operating borderless under a digital provider license issued
by the National Commission of Further and Higher Education (NCFHE), now Maltese Further and Higher
Education Authority (MFHEA), in June 2018. EDU has accredited degree and award programs in the Faculty of
Medicine and Health and in Education. EDU has focused its operations on delivering the Bachelor of Medicine
degree programme and admitted its first medical students in November 2018. In 2020 and 2021 no other
programmes have been performed. Consequently, this EDU SAR 2021 covers EDU and its medical programme.
EDU's mission “EDU's education creates and fosters a diverse learning community, committed to life-long
learning, inspired to leadership in medicine, health and education.” aims to make a transnational contribution
to tertiary education to give young people the opportunity to succeed in life and contribute to closing the gap
of professionals in health, education and beyond. More than 18 million health workers will be needed by 2035
(WHO) to reach universal health coverage.
Traditional education in medical fields does not scale due to the dependence on face-to-face lecturing and
the combination of medical faculties with expensive university hospitals. With the current educational
capacity, the global community will not achieve the social, medical, educational, and economic goals the world
has set itself in the United Nations sustainable development goals. It is time to innovate within education, to
train professionals that the world needs in order to achieve its potential for everyone, regardless of
background or geography.
EDU aims to be recognized as a dynamic Medical School fully integrated within the global effort to achieve
Universal Health Coverage for all.

1.2

Developmental Milestones, Current Structures & Activity

Since its start in November 2018 EDU has accredited three new degree and 18 new award programs,
onboarded 11 teaching hospitals as clinical partners, closed a supervision agreement with Maastricht
University and welcomed 112 students in 11 cohorts to its Bachelor of Medicine program.
Besides running the award course on Active Living and Healthy Aging once in 2018, teaching is limited to
delivering the Bachelor of Medicine program.
The medical curriculum has undergone continuous development within a consultative framework informed
by internal evaluation, under the supervision of Maastricht University, external review by EDU’s clinical
partners and by its External Academic Advisory Council. Our Bachelor of Medicine programme has changed
to better fit to early clinical integration and teaching. The digital campus platform has been launched in
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November 2018 and received a major update in March 2021 for teaching and assessment within the
programme to be more visibly linked to explicit educational outcomes.

1.3

Institution Structure and Leadership

EDU is led by the Founding Rector who is also Head of Institution and Chair of the Institutions Executive
Management Committee. The current Rector, who is also CEO of EDU’s operating company DEH, is Dr. Jürgen
Laartz. The Faculty of Medicine and Health is led by the Dean of Medicine. The founding Dean of the faculty
had been Prof. Andreas Hoeft who deceased in November 2020 and Prof. Klaus van Ackern took office ad
interim. Since May 2021 Prof. Wolfgang Buhre, who is director and founding chair for Maastricht University
Medical Centre’s (MUMC) Centre for Acute and Critical Care Medicine and a professor of Anaesthesiology
within MUMC’s Department of Anaesthesiology and Pain Medicine, has been EDU’s Dean of Faculty of
Medicine and Health.
The Institution’s Executive Management Team is constituted by a Pro Rector/Pro Dean of Education, a Pro
Dean of Academic Teaching, a Chief Financial and a Chief Operating Officer. The Dean is associated member
of the Executive Management Team. The Executive Management Team is responsible for guiding the day-today business of the Institution.

1.4 Teaching and Learning
Our didactic approach intents to create a very close link between practice and theory to anchor medical studies
in evidence and clinical reality and to train doctors who are able to work independently in primary care from
day zero of licensure.
To this end, we have organized studies in trimesters of 14 weeks each, teaching the subject in integrated
courses called modules. A module starts with ten weeks of theoretical learning online relying heavily on tutor
led synchronous problem-based learning, guidance in identifying and challenging problems, closed with 1
week of self-learning when the high stake exam takes place. The exam is followed by four weeks of sound
practical training in an EDU teaching hospital.
The effectiveness of our approach is demonstrated by the above average result of our students in the IPT of
EBMA and the feedback of our teaching hospitals that our students quickly develop high degrees of confidence
in dealing with clinical situations.

1.5

Research

At EDU we aspire to develop scientific thinking and reasoning in our students to enable them to understand,
assess and create research work and results. We do so by integrating learning on research into our medical
curriculum early and by instructing the theses at the end of the programme. Through our thesis supervising
faculty we bring experienced researchers from a growing variety of fields close to our student in defining,
selecting, and supporting their theses.
Our first student cohort just started their bachelor theses and we were able to provide them with an attractive
set of choices, allowing almost every student to work on their first choice.
The responsibility for research lies directly with the Dean of EDU’s Faculty of Medicine and Health, Prof. W. A.
A F. Buhre.

Page|6
Doc ID: b1abd6409b2e0950f591cffe2b78b7fa48655c55

Self-Assessment Report, May 2021
EDU Institute of Higher Education

1.6 EDU’s Priorities & Objectives
EDU's institutional priorities and objectives for the near future are as follows:
•

Complete the regulatory workbook and achieve certificate of conformity and equivalence and change
of Annex V of 2005/36/EC from the Medical Council Malta, get recognized as Medical school by the
WFME with entry to the WDOM list.

•

Be internationally recognized as a medical school delivering high quality teaching and enabling
students to be evidence trained practitioners.

•

Grow internationally into more countries (teaching hospitals).

•

Continuously confirm the quality of teaching and learning externally at EDU by having our students
participate in international progress tests of EBMA and UCAN.

•

Fully establish a process-oriented organization with self-adjusting and transparently controlled quality
cycles and extend the internal quality management system to cover all relevant areas.

•

Instantiate the Academic Board and EDU Supervisory Board to complete the establishment of
academic self-governance

•

Extend the network of teaching hospitals in Germany to fulfil the proposition of being able to study
from (almost) anywhere and at the same time bring medical education to those regions where it Is
needed most.

•

Strengthen the supervision of teaching hospitals and clinical faculty training and development.

•

Further innovate and strengthen the e-didactic methods and toolkit for asynchronous and for higher
level learning.

•

Further develop the associated capability building in EDU's faculty to optimally support didactic
methods with the best possible teaching and tutoring competence.

•

Grow medical faculty through academic promotions and selected professor hiring.
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2 Standard 1: Policy for Quality Assurance
EDU's Quality Management System aims to ensure two major objectives of EDU's programme in human
medicine:
1. Highly qualified - according to EDU's programme philosophy and externally validated performance
criteria - medical graduates, released to society in geographies where they are needed most in general
and their specific field of practice in particular.
2. The continuous improvement of EDU's academic and administrative processes and organization to
optimally perform against the above outcome objectives. Improvements across all quality dimensions
- time, effort/ efficiency and effectiveness – are covered.
As a young and still small institution, EDU is focusing on core processes, teams and governance bodies and
continuously improving their performance. The overall Quality Management is following the Quality Cycle of
continuous improvement and is founded on, EDU's Organisation and Core Processes, EDU's Internal Quality
Assurance (IQA) (see “IQA_V2_20190827”) system and its associated policies, the external supervision and
quality assurance by Maastricht University and the MFHEA. The core component, however, is rather an informal
property of EDU's culture and team: the dedication to continuously strive for a better learning experience and
outcomes for our students covering not only innovation compared to the external status quo regarding didactics
and curriculae, but also internal review, assessment and improvement of our own practices.

2.1

Organization

As Higher Education Institution delivering educational services solely through digital channels or hybrid in
conjunction with partner Teaching Hospitals, EDU was built since 2018 with no physical campus structure but
geared for productive high quality virtual campus operations. 58% of EDU’s staff of 90 is located at three sites
in Kalkara (Malta), Bratislava (Slovakia) and Berlin (Germany), 42% works remotely. For the clinical education,
EDU works with 11 teaching hospitals currently located only in Germany. EDU has been delivering its medical
programme to 102 students in nine cohorts as of May 31, 2021.
The focus of EDU's structural organization is the continuous development of capabilities, of staff and faculty
as well as providing the foundation for structural decision making.
The Head of Institution and founding Rector chairs the Executive Management Team. He is also the CEO of DEH,
EDU’s operating company.
All operational and student-oriented support roles are consolidated under a Chief Operating Officer. The ProDean of Academic Teaching is responsible for academic teaching including the development of all teaching
staff. Curriculum development, assessment, research and teaching hospital management are combined under
the Pro Dean/Pro Rector of Education and administrative support roles managed by the Chief Financial Officer.
This constitutes an Executive Management Team of Chief Financial Officer, Chief Operating Officer, Pro-Dean
of Academic Teaching, Pro-Rector/Pro-Dean of Education under the leadership of the Head of Institution. The
Dean of the Faculty of Medicine and Health is associated member for all faculty matters.

EDU Executive Management Team
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.

This group deals with day-to-day issues arising across the institution and meets on a weekly basis.
School staff is organized around the four areas of responsibility of the Executive Management Team.

EDU Organizational Structure

EDU's international Founding Faculty, which was built by the founding Dean, supports in assuring quality of
the curriculum and in recruitment of the operating faculty of currently 29 lecturers and professors and 15
tutors and mentors.
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Building the academic structures, i.e., establishing/electing the Academic Board (still called Senate in the
charter) and the Faculty Board was delayed by the death of EDU´s Founding Dean and is being resumed with
the arrival of the new Dean in May 2021. First academic committees have been established to smoothly operate
academically. Most notably the Assessment Committee of the Faculty of Medicine and Health led by the Dean
of the Faculty and the Institutions Disciplinary Committee (see “EDU Student Assessment
Policy_V2_20210312”, Disciplinary Committee statutes, and “EDU Statute for Student
Discipline_V1_20200914”) led by the Chief Compliance Officer.
A student council, with elected representatives of all student cohorts was established as Student selforganization mid of 2019. The student council independently pursues teaching and learning quality and student
satisfaction topics through interviews and questionnaires and is the go-to-point for students outside EDU's
student affairs team. Feedback and input from the student council is heard and integrated into EDU's
improvement processes on a regular basis twice a year and upon request.

2.2 Core Processes
EDU's organization features a core process orientation to foster cross-functional integration and a focus on
process-driven quality management. The continuous development of quality in all facettes is driven by a logic
of a self-regulating process, that, wherever suitable integrate its own review, assessment and improvement
cycle. The overall performance is supervised internally by QA, reviews, and executive management and
externally through the supervision of Maastricht University and the EQA of MFHEA.
EDU's process landscape is structured along core processes for:
1. Strategy: What is EDU offering and where?
2. Development: The development of specific programmes and markets/ market segments to offer these
programmes.
3. Fulfilment: The execution of developed programmes and student management according to defined
quality/outcomes criteria.
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Core Process Landscape

Ex ternal
Requirements
(Market,
Regulatory,
Acceptance)

1. Strategy

2. Development

3. Fullﬁllment

1.1 Product
Market Strategy

2.1 Market
Development

3.1 Student
Management

1.2 Programmes

2.2 Programme
Development

3.2 Teaching and
Learni ng

Succsess
Degrees, Quality

4. Support Processes
Re ssources :
4.1 Personnel
4.2 Finance

Me thods/ Tools:
4.3 IT
4.4 QM
4.5 Compliance

4

The support processes are adjunct to the core processes and provide them with resources and tools according
to their requirements and needs.
All processes have process owners who have the cross-functional responsibility for the continuous
improvement of their respective process and the associated KPIs, resources and tools. Process changes are
encouraged from all angles and follow a KPI and quality-oriented assessment logic. Formal process changes
are being reviewed by all stakeholders: process operators, QA, Executive Management Team and process
owner.

2.3 Assessment of Quality Management
EDU's Quality Management System (QMS) is designed with the aspiration of leadership in quality in mind.
Given the innovative approach of EDU to didactics and learning and human medicine as the education subject
matter, quality must not be compromised at any level.
The young age of EDU brings two key aspects to our QMS:
• After only 2.5 years into the BMed programme and the EDU organization still being small and young
in comparison to other medical faculties only a part of the full range of processes and programme
steps have been executed. Thus, the development of process definition and execution are happening
in parallel and sometimes not perfectly synchronized.
• EDU's staff and faculty are extremely dedicated to innovation and quality and our small organization
is fast to adapt to requests and needs for improvement, yet in some cases the level of formality can
still be improved. Consequently, the key processes relevant for quality have been adapted already,
sometimes more than once, with measurable outcome improvements.
EDU's QMS is based on the concept of learning-outcomes based Quality Circle. The foundation is the above
process landscape which integrates the Quality Circle concept into each key process itself and in addition in
overarching loops. For example, the Communication Process has its own built-in KPI-assessments and
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feedback and the feedback from the execution of each programme module is circled back to the programme
development process for review and potential improvements. Within the process landscape those processes
key to the learning outcomes are described in detail and have checklists etc. where useful, whereas less critical
processes are documented coarsely. The process and performance KPI's and supporting data and information
are collected and reviewed in their respective cycles and feedback is used according to the Quality Circle.
This way, the whole organization is involved in continuous improvement and at the same time not
overburdened with bureaucracy. The learning results as evidenced by the IPT, as well as the feedback
improvement by the students and the Student Council document the success in EDU's QMS approach.
The IQA is the formal document that governs not only EDU’s QMS but all institutional policies. In its original
form the IQA incorporates in its totality all policy areas and institutional governance topics of charter and
statutes. In evolving the IQA EDU has focused on establishing a process to create a comprehensive set of
stand-alone institutional policies, statutes and charter before taking all policy related topics out of the IQA
and focus it more on EDU’s QMS. This second step is to follow in Q3/2021.
This SAR is the first to be completed by EDU and a first external quality assessment and review by Maastricht
University will follow in late June.

2.4 Result of Self-Assessment
Standard 1:
Results of Self-Assessment
•

Strength

•
•

Potential Areas of
Improvement
Priorities for
Improvement

•
•
•
•

Process orientation and built-in improvement cycles work very well with
regards to assuring and improving quality and also in developing faculty
and staff competencies
Quality oriented improvement culture provides a strong drive for
organization and programme development.
Lean management and governance structure supports fast and integrated
decision making
Synchronization of process and policy development and execution
Continuous development of IQA and quality related KPIs and reports
Consolidation of IQA document and build out of internal process and
policy definition landscape
Establishment of academic board and EDU supervisory board

References
Statutes (IQA_V2_20190827 Appendix)
EDU Statute for Student Discipline_V1_20200914
EDU Founding Faculty_20180906
EDU Student Assessment Policy_V2_20210312
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3 Standard 2: Institutional Probity
3.1

Objectives

Students commit to the Institution for a degree education of three to six years and expect the institution to be
stable, reliable and solid. EDU as an Institution of Higher Education in its start-up phase puts special emphasis
on ensuring institutional probity by implementation of a build-measure-learn cycle. The learnings derived from
key performance indicators are assessed by management on a monthly basis with the aim of identifying
improvements of processes and financial indicators. The objective of the annual audit of the statutory accounts
is to achieve consistency in financial reporting. Key academic and managerial staff positions have been filled
with senior personnel in order to ensure operations and processes based on best practices within the industry.

3.2 Implementation
Institutional probity at EDU lies in the hands of its Chief Financial Officer Volker Schriefer, who is responsible for
yearly audited accounts and regular budget plans.
The annual accounts of Digital Education Holdings Limited, the legal entity operating EDU, have been audited
by Mazars Consulting Ltd., Malta, since inception, regular budget plans have been implemented and are being
monitored on a monthly basis. The key body corporate and academic headship positions have been filled with
experienced staff.

3.2.1

Monthly Reporting and Monitoring

DEH, EDU’s operating company, is established as group of five legal entities located in Malta, the Slovak
Republic and Germany. The group’s distributed and international structure creates complexity requiring
stringent and effective financial controlling and reporting procedures.
The accounts of all legal entities are consolidated into the Group’s monthly closing. The consolidated accounts,
consisting of the institution’s income statement, balance sheet, cash flows and KPIs are compared to prior year
and the approved budget.
EDU has established reporting, budgeting and forecasting routines which assure that financial probity is
monitored closely, discussed within the management team on a monthly basis and actions taken swiftly if
variations occur (see “ EXAMPLE OF MONTHLY REPORTING - EDU Reporting April 2021_20210512”). The key tools for
providing insights into financial probity are monthly actual/budget gap analyses of the institution’s consolidated
financial accounts and monitoring of the key indicators that drive the institution’s commercial and academic
success (key performance indicators, KPIs). The institution’s finances are managed according to an approved,
annual budget and supplemented by updates in the form of quarterly forecasts (see “EDU approved Budget FY
2021_20201203”).
Variations from the budget are monitored by the finance department and recommendations passed to the
institutions of EDU to take potential action in case of variances. The gap analysis and key performance indicators
are presented and discussed monthly in the management meeting. The following KPIs are part of the
institution’s regular performance review:
• monthly student intake,
• number of students in admission pipeline,
• student churn rate,
• full-time-equivalent employees per department,
• annualized per-student costs,
• teaching costs per module,
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•
•
•

assessment pass rates per student cohort,
student satisfaction,
revenues, gross margin, EBIT, net burn rate.

3.2.2 Regular Budget Plans
EDU’s annual budget is determined by consultations between the institution’s key external and internal
stakeholders. The budgeting process follows a combination of top-down goals, defined by management, and
bottom-up budgets, defined in consultations between department heads and management.
Once a year the budget process is initiated by the Head of Institution and Chief Financial Officer who align on
the top-down goals of the institution’s annual budget in alignment with the shareholders of the operating
company Digital Education Holdings Ltd. This is followed by rounds of budget consultations between the
departments, the Head of Institution and the Chief Financial Officer. Projections of the student intake numbers
form a key determinant of the budgets for those departments which are directly involved in operations facing
the students (teaching, student affairs, admissions). Projections of investments in information technology,
library, staff, organizational and academic development are a key driver of all other departments’ budgets
(medical programme, information technology, campus operations, head office, support teams). Annual
budget plans are bindingly agreed between the Head of Institution, Chief Financial Officer and department
heads. After completion of the internal budgeting cycle the annual department budgets are consolidated into
the institution’s annual budget and presented to and approved by the shareholder assembly of Digital
Education Holdings Ltd before the start of the next year.
The annual budgeting cycle is complemented by forecasts updated on a quarterly basis and by short-term
cash projections updated on a monthly basis.

3.2.3 Audited Annual Accounts
Financial reporting of the Group’s consolidated accounts is in line with IFRS/ Malta-GAAP standards. All legal
entities undergo either an annual full-scope audit or an annual review by an auditing firm in accordance with
International Standards of Auditing (ISA). Audits have been completed every year since financial year 2018,
i.e. since the founding year of EDU. The entities’ audited accounts for a given period are approved during the
annual general meeting (AGM) of Digital Education Holdings Limited and then filed with the Malta Business
Registry.

3.2.4 Headship Staff
The institution’s academic and administrative leadership positions (Head of Institution, Legal representation,
Dean, Pro-Deans, Chief Officers) are headed by very experienced senior staff (see “EDU Complete Staff
List_20210511”).

3.3 Assessment
Regular budgeting, reporting and monitoring of the institution’s key performance indicators have been
implemented as a strong, solid foundation for EDU's institutional probity.
To strengthen the institutional probity we are extending the KPI reporting by combining KPIs and operative
goals within the goals/action cycle. Furthermore we plan to align closer between the institution’s hiring of
academic staff and the requirements resulting from quality assurance and the institutional development plans
instead of relying on departmental prioritization .
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Standard 2: Institutional Probity
Results of Self-Assessment
Strength
Potential Areas of Improvement
Priorities for Improvement

•

Monthly KPI reporting

•
•
•

Combine KPI reporting with operative goals
Align hiring with QA results
Pre-emptive alignment of hiring plans with institutional
plans

References
EXAMPLE OF MONTHLY REPORTING - EDU Reporting April 2021_20210512
DEH - 2019 Audited Financial Statements signed_20201012
EDU approved Budget FY 2021_20201203
EDU Complete Staff List_20210511
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4 Standard 3: Design and Approval of Programmes
Programme design is a central building block of EDU, and so is the accreditation of the individual programmes.
With EDU's focus on programmes in human medicine, innovative didactics and high outcomes aspirations, and
the digital delivery concept the requirements and objectives for EDU's programme design come from a wide
range perspectives.

4.1 Programme Design
4.1.1 Objectives
With its medical degree programme design, EDU aims to meet the standards of the MQF, the Malta Referencing
Report, the EU Directive, the WFME, the NKLM (German Catalogue of Learning Objectives), as well as the
CanMeds Framework.

4.1.2 Implementation
In the programme design process, requirements from frameworks and guidelines as well as programme
objectives, the expected students' workload in ECTS learning credits are defined based on a forty hour learning
week. Our target group is defined as MQF 5 (see “MQF-Malta-20210604.jpg”), the staff engaged is defined by
Maltese Law, and our accreditation documents with the NCFHE/MFHEA. It Is also described in EDU’s IQA.
The EDU didactic concept is built under Constructivist theory, which suggests that learners must be an active
participants in their learning and construct their knowledge rather than simply receive information. (Elliott,
S.N., Kratochwill, T.R., Littlefield Cook, J. & Travers, J. (2000). Educational psychology: Effective teaching,
effective learning (3rd ed.). Boston, MA: McGraw-Hill College).
Under guided instruction (also discussed as guided discovery), students are guided to build meaningful
connections to knowledge through a process of experiencing and reflecting. In order to create these processes,
EDU uses a toolkit of teaching and learning elements (see "EDU Toolkit Overview_20190826") that are
embedded in inquiry-based and cooperative learning. This enables a smooth progression in an outcome-based
design.
EDU’s curriculum is systematically planned and organized in a way that it brings about changes in learners in
four domains: cognitive (knowledge, competencies and intellectual skills), affective (feelings and attitudes),
interpersonal (behaviors and relationships with others), and psychomotor (physical skills).
Programme development at EDU is intricately linked with and informed by educational theories and
methodologies. Outcome-based learning, theories of adult learning, student-centered learning, active learning,
and self-directed learning are influencing and guiding the overall programme philosophy. EDU’s curriculum is
developed according to the Kern six step approach, but it is also informed by several other curriculum design
models. Kern’s steps in curriculum development are also applied to develop individual modules at EDU.
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With these approaches, EDU implements generally accepted standards and goes one step further with the
underlying learning path: EDU has created a learning path that takes medical students from the surface of the
human skin to the deep regions of the cell and beyond. For this purpose, we abandon the classical subject
division of traditional courses of study and merge the subjects according to body regions and symptom images.
In addition, we map the essential elements in a spiral curriculum, which further optimizes the learning
experience. In the continuous revision cycle a clear distinction is made between knowledge, skills and
competences and Bloom's taxonomy is introduced in all modules. ECTS points are shown for each module.
This leads to a division of the medical curriculum into eight theoretical and four clinical weeks, each separated
by a flexible week (See “Module Structure 20201212.”). In the Bachelor degree it follows the division as
described in supporting “Curriculum_Table-BA-20210603" and in the Master degree as illustrated in
“Curriculum_Table-MA-20210603".
All this is completed by course components for self-structuring and independent learning. During their first
year at EDU, students are taught how to self-regulate their learning by developing abilities such as goal setting,
self-monitoring, self-instruction and self-reinforcement. In the second year, students have the opportunity to
further develop these skills to create Personal Learning Plans (PLP) communicating their goals and ways of
achieving them, followed by self-assessment and self-reflection. In the third year, students are required to
compile all the relevant evidence of their learning and development into a portfolio format. See “SRL Year 1
Learning Blueprint 20210110" on this.
In clinical teaching (see “EDU Clinical Skills List 20200110"), train-the-trainer courses provide further training
for medical colleagues. Student feedback is also incorporated here.
Compliance with the programme design process is continuously checked by the persons responsible for the
process and checked by the purchasers of the components to be implemented (medical tutors/learning office)
and errors are reported back.

4.1.3 Assessment
The design process of new modules has proven to be stable in both the predicted effort so that delivery dates
are met and in achieving the targeted quality properties. The handover of modules to operations for
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implementation and delivery works smoothly and the feedback from the people involved in the implementation
is positive.
EDU is always able to provide the learning hours, as is reflected in the ECTS points shown. Appropriate forms
of assessment are chosen and accredited by the MFHEA. Each Learning Objective connects to a proper resource
for learning. The minimum requirements in terms of qualifications and competencies for teaching staff are laid
down in EDU’s IQA and shown in Bachelor of Medicine accreditation and Master of Medicine accreditation.
EDU's programme design leads to an outcome-based learning experience and distinguishes between
knowledge, skills and competencies as the programme design is closely aligned to the CanMEDs framework to
guarantee a smooth student progression. In addition, internal feedback from students, tutors, mentors, faculty,
clinical teachers and experts is taken and integrated into the curriculum.
The integration of teaching hospitals for the special integration of clinical training into EDU's programme works
well. The formal framework of contracts with the teaching hospitals and the interaction processes as well as
informal consultations provide the targeted results. Improvement would be desirable in the strategic acquisition
and more detailed control of the activities at teaching hospitals. However, this is contingent on a stronger
position of EDU a) with regards to the recognition of conformity and equivalence by the Medical Council Malta
according to directive 2005/36/EC; and b) with regards to EDU's size and tenure of establishment.
Overall, the programme design process is strong in integrating formal and informal design criteria and
objectives from all stakeholders like students, tutors, mentors and experts, EDU's goals and various standards.
The same is true for feedback for continuous Improvement from the execution of modules.

4.1.4 Consequence
The rather informal feedback process that takes input from students, tutors, mentors and experts after the
execution of each programme module and feeds it back into module design shall be more formally standardized
and consolidated.
The same applies to the internal approval process, which also would benefit from a more formal and
standardized format.

4.2 Approval of Programmes
As EDU is not a self-accrediting institution at this time, review, and approval of academic programmes is
conducted by the MFHEA. The first EDU curriculum was accredited by the NCFHE in Malta in 2018. In the
preceding accreditation phase, international experts reviewed the curriculum on behalf of the NCFHE.

4.3 Results of Self-Assessment
Standard 3:
Results of Self-Assessment

Strength

•
•
•

Potential Areas of
Improvement

Solid design process that achieves the objectives that are set
Input and feedback are integrated in the process from a wide
array of sources and integrated
Strategically targeted acquisition planning of teaching hospitals
could be more aligned with EDU’s strategy and priorities.
However, this is contingent on the certification of conformity and
equivalence by the Medical Council Malta.
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Priorities for
Improvement

•
•

Standardize, consolidate, and further formalize feedback loops on
modules
Stronger formalization of the internal approval process

References
Overview of Accredited Programmes and Awards _V1_20210625
EDU Toolkit Overview_20190826
SRL Year 1 Learning Blueprint 20210110
EDU Clinical Skills List 20200110
Module Structure 20201212
Curriculum_Table-BA-20210603
Curriculum_Table-MA-20210603
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5 Standard 4: Student-centred Teaching, Learning
and Assessment
The implementation of a student-centred approach in teaching and learning at EDU is driven - in combination
with our curriculum design - by a set of specially selected didactic methods delivered on EDU's Digital Campus
platform.
EDU's assessment framework and processes are integrated in our quality framework and include as critical
cornerstones proctored high stake assessments as well as group assignments and active class participation
which add up to a cumulative grade.

5.1

Students-centred approach
5.1.1 Objectives

At EDU, the main objective of the students-centred approach is to empower our learners to develop problem
solving autonomy and the ability to self-govern and self-direct their learning. We strive to create life-long
learners by focusing on those skills and practices of our teaching staff that enable the students to independently
problem-solve and lead.
The educational journey of medical doctors does not end on the day of graduation, but it is the beginning of a
continuous life-long process lasting throughout a career and beyond. Implementing self-regulated learning to
teach our students how to learn and then actively engage them in various student-centred learning activities
promotes mutual respect within the learner-teacher relationship. This experience can be then further translated
into clinical practice and built trusting relationships and respect with patients, colleagues, both disciplinary and
interdisciplinary.

5.1.2 Implementation
We respect and attend to the diversity of the students and address their needs by implementing flexible learning
paths and promoting the use of different modes of delivery. From flipped classroom models to problem-based
learning, EDU students are exposed to a large variety of active learning methods that support them along their
education journey.
As such, EDU’s approach to digital education combines synchronous, asynchronous, and clinical learning
methods in a unique collaborative learning methodology engineered to nurture a vibrant community of active
learners (See “EDU Toolkit Overview_20190826”).
The portfolio of pedagogical lenses in the eDidactic toolkit is comprised of the following:
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Within this portfolio, extensive personalised support and a dedicated Self-Regulated Learning (SRL) learning
path address the individual needs of learners (see “Addition to Self-regulated learning_V1_20210225“).
The use of a didactic toolkit allows flexibility in teaching, as the tools are selected to be most appropriate for
the learning outcome that must be achieved, rather than working with a fixed model.
Moreover, EDU also balances guidance versus learner autonomy over time. As students progress in their
studies, total time spent on synchronous learning slowly shifts towards asynchronous learning methods. By
transitioning from highly structured learning paths towards self-regulated practices, EDU seeks to prepare
lifelong learners who can successfully engage in self-directed learning.

5.1.3 Evaluation and Feedback
EDU analyses the best practice by engaging experienced internal and external educators who actively assess
the performance of the faculty staff and the appropriateness and effectiveness of the methods being used in
the synchronous learning sessions. Here, EDU benefits from routine analyses as they enhance and promote
wider use of best practices across the whole faculty. Regular evaluation and adjustment of the modes of delivery
and pedagogical methods allow for prompt corrections and improvement of the effectiveness of teaching and
overall student learning experience. EDU regularly measures the predetermined key performance indicators
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which help them determine the effectiveness of the curriculum, teaching learning and assessment (See “Module
Evaluation Report_20210601” and “Teaching Evaluation Report_20210601 “).
EDU not only collects feedback from experts and teaching staff but a great focus is on gathering feedback from
students as well. Regular face-to-face meetings are scheduled with all cohorts both in a group setting and/or
on an individual basis. Written feedback is collected after every run of the module and the materials are revised
and implemented to ensure the content and ways of instruction remain engaging, relevant and up-to-date to
satisfy the needs of our learners (See “EDU Student Feedback_20210525”).

5.1.3.1

Teaching (Synchronous) Evaluations

EDU has committed to collecting anonymous teaching evaluations (See “Instructor Feedback
Form_v1_20210106”), which alongside teaching observations (See “Instructor Observation
Form_v1_20210106” and “Instructor Evaluation Protocol_v1_20210413”), form the basis for the teaching
quality evaluation system.
Furthermore, EDU is implementing a thorough system for tracking, reporting, and implementing changes in our
classrooms.
Starting in 2020, the Pro-Dean of Academic Teaching together with Quality Management made a significant
effort to create an aligned feedback system for teaching and learning that allows EDU to highlight areas where
impact is being made and where further opportunity for development exists. The main area of focus is on
dimensions for quality instruction across all classroom types, and dimensions that capture effective active
learning facilitation. These dimensions are then used to anchor both indicators and processes, allowing EDU to
not only measure performance but also show clear pathways for improving quality.
EDU’s current dimensions of quality instruction were informed by the Classroom Assessment Scoring System
(CLASS) model, the Danielson Framework for Teaching (FFT) and best practices for Active Learning, as outlined
by the Center for Teaching & Learning at Boston University.
These dimensions uphold the framework for planning, implementation, evaluation and review of teaching
practices (See “Quality Instruction Dimensions and Indicators_V1_20210525”). Dimensions for greatest impact
are planned and targeted through group training development and quality approval processes for lesson plans
as overseen by the Pro-Dean of Academic Teaching. Following the implementation of these instructor and
classroom development tools, evaluation of EDU’s synchronous instructional performance occurs using 1)
instructor evaluations, 2) student-submitted instructor feedback, and 3) end of module evaluations when
available. Data collected through these tools and processes ultimately serves a review on dimension
performance, where dimensions below a 75% benchmark—as set by Quality Management and the Pro-Dean
of Academic Teaching— are targeted in the planning of instructor development tools (like group training) and
processes for lesson plan improvement.
Further detailing of EDU’s classroom planning tools, processes, and evaluation methods can be found in
”Student Module Evaluation Form_v1_20201104”, “Quality Instruction Data Review Protocol”, “Facilitator
Group Training Protocol”, “VC Content Review Process_v1_20210503”. A summary of the tool landscape can
be reviewed in “Quality Synchronous Instruction - Tools and Processes_V1_20210526.”

Overall Dimension Performance 2021
Dimension
1. Active Learning

Overall Dimension Performance
74.7%
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1.1 Learning Objective Targeting

100%

1.2 Student Participation

69.39%

1.3 Quality Feedback

59.38%

1.4 Active Learning Format

95.45%

2. Content Knowledge Strategies

100%

3. Analysis & Reasoning Strategies

53.22%

4. Procedural Skill Strategies

75.57%

5. Productivity

89.2%

6. Behaviour Management

94.44%

7. Classroom Climate

100%

8. Student Sensitivity

89.2%

Although this quality process has only been fully implemented as of February 2021, EDU can now see (see table
"Overall Dimension Performance 2021 above) what dimensions are showing strong performance—such as
Classroom Climate, Student Sensitivity, Behaviour Management, and Content Knowledge Strategies—and
which could use further support. Using the recent instructor evaluations, for instance, the Pro-Dean of Academic
Teaching and Quality Management can plan around dimensions that fall below a 75% performance benchmark.
Group training and facilitator support tools are being developed to target improvements to Student
Participation, Quality Feedback, and Analysis & Reasoning Strategies within the classroom. Please see report
on “Teaching Evaluation Report_20210601” for details.

5.1.3.2

Asynchronous Learning Evaluation

Currently, EDU’s asynchronous learning performance is evaluated based on student feedback, primarily the end
of Module Evaluations (see “Module Evaluation Report_20210601”). In addition to this, EDU’s feedback
collection (see “EDU Student Feedback_20210525“) constitute the basis for assessment and inform
asynchronous learning as described.
Moreover, the performance of EDU students in the two externally administered progress tests (See Chapter
10.2 Implementation and “EDU - EBMA IPT Benchmarking Report - 2021.05“ and “EDU -EBMA IPT Benchmarking
Report - 2020.11”) is as well considered as an overall indicator of EDU’s performance in teaching and learning,
with impact on asynchronous learning. In addition, performance feedback In the IPTs goes to the individual
student for their consideration.
Overall, student satisfaction with asynchronous learning presents positively, with areas of improvement
potential in the time allocation per learning resource, and expansion of support particularly through selfassessments, especially for self-study units.

5.1.3.3

Clinical Learning Evaluation

Clinical instruction takes place in EDU’s teaching hospitals in small groups of between two and seven students
per hospital for 4 weeks at the end of each module. The clinical curriculum is communicated directly before
the rotation to the module clinical teachers together with the summary of the theoretical knowledge the student
has reached. In addition, a clinical skills catalogue guides clinical teachers and students on the overall level of
clinical skills to be attained (see " EDU Clinical Skills List 20200110”).
Our aim is to improve standards of quality by increasing focus on the provision of practical and communication
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skills significantly. Predefined practical learning objectives are assessed continuously during the clinical
rotations by clinical experts in the field and constructive feedback through work-place based assessment at the
end of each clinical rotation to ensure that students have been exposed to clinical practice to develop necessary
competencies.

5.1.3.4

Supervision by Maastricht University

The supervision by Maastricht University covers compliance with the principles laid out by the requirements
stated in EU directive 2005/36/EC article 24.2 and holistic quality assurance based on EDU’s IQA system and the
MQF, assessment of curricular changes, educational quality reviews including onsite visits in teaching hospitals
and an annual audit review and feedback cycle.
The supervision by Maastricht University integrates and takes into account the external benchmarking run with
the EBMA IPT and UCAN and EDU's self-evaluations.

5.1.4 Consequences
Student-centred learning is of utmost importance, acknowledging individual student needs and interests to be
central to the learning experience. Encouragement of a sense of autonomy in the learner, while ensuring
adequate guidance and support from the teaching staff has proved to be the most effective and engaging
strategy we have implemented so far.
EDU’s student-centred teaching and learning model presents many significant strengths in the digital design of
programmes, the integration of theoretical and practical training, the agility in improving modules and teaching
based on feedback and a continuous improvement framework.
Nonetheless, our evaluation suggests improvement potential in the regular alignment of outcomes of the
teaching quality feedback with the curriculum and assessment feedback loop. Moreover, feedback on the
quality of teaching does not cover all significant methodology aspects and needs further systematic
development and better link to actions. In addition, feedback loops are in place only in synchronous learning
(teaching) and need to be extended to cover asynchronous and clinical learning as well.
As next steps, EDU will see great benefit from further refining KPIs and measurement capabilities for the entire
didactic toolkit, including asynchronous learning, bringing the evaluation system on the same level of maturity
as that of teaching evaluation. Stronger involvement of faculty into the quality assurance of teaching and
learning is also planned.
Moreover, there is potential to involve students more actively in the development and improvement of teaching
and learning approaches, beyond the collection of feedback.

5.2

Quality Assurance of Assessment
5.2.1 Objectives

EDU is committed to best practice, consistency, and rigour in assessment.
To this end EDU's principle goals in the quality management of assessments are:
• Assessments are reliable, with clear and consistent processes for the setting, marking, grading and
moderation of assignments.
• Assessments are valid and effectively measure student attainment of the intended learning outcomes.
• Assessments are inclusive and impartial, ensuring that tasks and procedures do not disadvantage any
group or individual.
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•
•

Assessment procedures are transparent, and the criteria and methods by which student’s work is
judged has been made clear to students, staff, and examiners.
Assessors are familiar with existing testing and examination methods, structure and content of the
programme and receive support in developing their own skills in this field.

5.2.2 Implementation
In line with these goals, EDU is publishing all its methods of assessment in its Accreditation with NCFHE/ MFHEA
as well as in its IQA. EDU’s Assessment Policy and the criteria for assessment and marking are provided in the
respective module outlines for every student (see documentation archive in the Student Info Center, accessible
with credentials from “Student Info Center Access_20210510 “) to read in front of an upcoming module.
Every module includes a series of different assessments throughout the online learning phase and flex week,
some of which are graded, and some of which are non-graded (see Assessment Schedule below).

5.2.2.1

The Group Assignment (graded)

There are seven group assignments in a module, which take place every week of the online learning phase
(aside from week 8). Group Assignments are medical case studies that are solved in teams. Group Assignments
count for 30% of the module grade. Group Assignments follow the Problem-Based Learning (PBL) educational
approach. There are three distinct types of group assignments, each with a specific structure and requirements:
1. Verbal group assignments
2. Written group assignments
3. Interactive case studies
The criteria for evaluation of the student teams' work and further details about group assignments can be
found in the “EDU Medical Student Handbook_V7_20210312“) .
To ensure the quality of the group assignments, the cases for written and verbal group assignments are
developed according to the Guide for PBL Case Creation by medical tutors (See “Writing PBL Cases”). They are
under constant revision for the educational principles of PBL by a medical educator with experience in simulated
patient assessment, for medical accuracy by senior medical staff members, for relevance towards tested
learning objectives and outcomes by Curriculum and Medical Didactics Team. To ensure the quality of the group
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assignments grading, medical experts are involved in the assessment of the student teamwork along with
medical tutors using four-eye principle.
Interactive case studies are reviewed for medical content by the respective medical experts arranged by the
external company Body Interact (Take The Wind). The interactive cases relevant to the taught curriculum are
selected internally at EDU and distributed across the modules by the Curriculum and Medical Didactics Team.
All staff involved in the development, execution, assessment, and revision of group assignments, receive
support in developing their skills by senior staff members and a Master of Medical Education during the
onboarding period and throughout their carrier.

5.2.2.2

High-Stakes Exams (graded)

The online learning phase concludes with a High-Stakes Exam (HSE), which is scheduled in the first flex week.
The HSE assesses not only factual knowledge of the learning objectives and outcomes covered during the
online learning phase, but also clinical thinking and decision-making skills. The HSE is held online and can
include various question types, like multiple-choice, fill in the blank, true-false, etc. Furthermore, it is
proctored using Mettl Proctoring Tool to avoid cheating (see “Proctored Assessments Rules &
Regulations_V2_20200116 “).
HSE questions for each module are developed by the Curriculum and Medical Didactics Team in accordance
with EBMA guidelines. Every HSE question is linked to the tested learning objective, outcome and learning
resource. Collaboration with UCAN (Umbrella Consortium for Assessment Networks, founded within University
of Heidelberg, Germany) enables an external review of HSE questions by medical educators from other medical
institutions which contributes to the quality of HSE. For authoring and review of HSE, a well-defined and toolsupported process is in place. The tool allows EDU to work with subject-based blueprints (see Blueprint
overview below) and rate items either as a single reviewer or as group of reviewers (see Review report
screenshot below).

-Blueprint overviewA formal, content and language review (see Review report screenshot below) of HSE questions is done internally
by the experienced medical educators in front of each HSE. To make sure that the HSE difficulty level is within
the predefined range, it is assessed for the level of difficulty.
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-Review reportRegulations for mitigating circumstances and a process for objections in a formal procedure are in place as laid
out in EDU’S IQA (See “IQA_V2_20190827”) and the Assessment Policy (see “EDU Student Assessment Policy
V2_20210312”). The quality of the HSE questions is measured by the number of HSE questions with factual or
technical errors that led to the change of respective student's HSE results after having completed the HSE
objection process.
Active Participation (graded)
Active participation is the consistent and simultaneous engagement of students in a learning environment by
talking, writing, and carrying out activities that are directly related to the content of the synchronous session.
Active participation involves all students and is assessed for all tutor sessions, expert sessions, medical English
and professionalism sessions. Active participation generates 20% of the module grade. Active participation is
graded by the respective class facilitator. The grading rubric for active participation and further details on active
participation can be found in the EDU Medical Student Handbook.
Based on feedback collected from the teaching faculty and students, rubrics used for active participation
grading are authorised, regularly reviewed, and adjusted, to ensure their quality, validity, and relevance.

5.2.2.3

Self-assessment (non-graded)

Self-assessments are formative, non-graded assessments that allow EDU students to better self-regulate their
learning. Students are encouraged to use self-assessment quizzes consisting of ten multiple-choice questions
per learning unit to better understand their mastery of learning objectives and outcomes in question. This
allows students to better track their learning progress and identify knowledge gaps. EDU students are
encouraged to use the self-assessments throughout the module, particularly when preparing for related
synchronous sessions. This allows them to become strong contributors in the classroom and during group
exchanges.
Self-assessments are developed by medical tutors in accordance with EBMA (see “EBMA Guideline for Writing
Multiple Choice Questions). Every multiple-choice question is linked to the tested learning objective. They are
constantly reviewed by medical tutors for medical and language accuracy and relevance to the curriculum in
front of each module.
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5.2.2.4

Mock Exam (non-graded)

To familiarise EDU students with the proctoring environment and to give them a chance to check their
preparation for the first HSE, students take a Mock Exam during the online learning phase of their first module.
This type of assessment is not a part of the module grade but is an instrumental part of empowering learners
to make the most of their educational experience.
Mock Exam questions are developed in accordance with HSE questions using the same guidelines, tools, and
principles developed by the Curriculum and Medical Didactics Team. Mock Exam questions are ensured to be
in line with learning objectives and outcomes of the taught curriculum, as evidenced by UCAN Item
Management System. Students get their Individual feedback on performance In the Mock Exam to support their
learning focus.

5.2.3 Evaluation and assessment of quality
Within the pre-determined objectives, the implementation process of quality assurance in assessment at EDU
fits as follows:
•

•

•
•

•

•

The processes for the setting, marking, grading and moderation of assessments at EDU are welldetermined, as evidenced by the EDU's IQA document and EDU Medical Student Handbook (see “EDU
Medical Student Handbook_V7_20210312.pdf”). This contributes to the reliability of assessments at
EDU.
Methods, rules, and regulations of graded and non-graded assessments, as well as criteria for marking
graded assessments, are published in front of each module and are available for EDU students in the
respective Module Outline, EDU Medical Student Handbook and EDU Student Assessment Policy, which
contributes to the transparency of assessments at EDU (Find the referenced documents in the Info
Center using “Student Info Center Access_20210510”).
Although clinical thinking and decision-making skills are assessed during the HSE after the online
learning phase, a dedicated clinical assessment deserves its place during or after the clinical phase.
At the current level of granularity, EDU’s curriculum map ensures an alignment between the taught
and assessed curriculum. However, with greater detail of granularity, when a curriculum map is
developed further, it would be possible to identify and fill the gaps between the taught and assessed
curriculum. By aligning the taught and assessed curriculum during assessments development, EDU
ensures its assessments are valid and effectively measure student attainment of the intended learning
outcomes.
Whenever possible and applicable, assessments at EDU are authored, reviewed, and conducted by
more than one assessor. There are external experts involved in the assessment revision process, e.g.,
Body Interact medical experts and UCAN collaborators. There is an existing Assessment Committee in
place as evidenced and described in the EDU Student Assessment Policy. There is a well-established
HSE objection process, which ensures EDU assessments do not disadvantage any group or individual
and are impartial. The EDU Student Assessment Policy takes into account mitigating circumstances,
thus EDU assessments are inclusive.
Ensuring EDU assessors undergo a thorough selection process as supported by the Hiring Process (See
Chapter 6: Standard 6 Teaching Staff) and its output, well-onboarded, as supported by the Onboarding
Process (See Subchapter 5.1.2.2 Onboarding) and its output, as well as properly trained, as evidenced
by Training and Development process and its output, EDU makes sure that its assessors are familiar
with existing testing and examination methods, structure and content of the programme. As EDU
continues to grow and moves towards developing the Master of Medicine Programme, it needs more
capacity in terms of assessors with background and training in the field of medical education.
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Furthermore, to obtain, collect, use and safely store data not only on the HSE questions but also on the
students' HSE detailed results, and to ensure that this data is stored and analysed in the same tool, EDU is
moving toward the full implementation of the UCAN player feature in addition to existing UCAN authoring tool.
The UCAN player feature allows for displaying questions, proctoring HSE, collecting, and processing students'
HSE results. This will simplify the process of transferring examination items from the Mettl Proctoring Tool,
which is currently in use, enable automated processing of the students' results, which in turn will allow for the
calculation of difficulty levels, discriminatory power, and other indices. This statistical data will help EDU better
analyse students’ performance and help them succeed in the process of their learning.

5.2.4 Consequence
Overall, having completed self-evaluation of assessments at EDU, it can be concluded that there are strong
areas, potential areas of improvement, as well areas with a priority for improvement (see table Standard 4:
Results of Self-Assessment). In the period of the upcoming six to eight months, strong areas will be monitored,
areas with a priority for improvement will be closely supervised and potential areas of improvements will be
strategized and planned accordingly.

5.3 Results of Self-Evaluation
Standard 4:
Results of Self-Assessment
•
Strength

•

•
•
•
Potential Areas of
Improvement

•

•
Priorities for
Improvement

•
•

Successful and consistent translation of modern didactical methods into a
fully digital environment with enhanced engagement of students
The overall strategy and implementation and associated QA for
assessments run in a very well controlled set of processes which ensure all
relevant requirements
The selection and training process for assessors is sound and reliable
Feedback loops are in place only in synchronous learning (teaching) and
should be extended to cover asynchronous and clinical learning as well.
Teacher and student involvement in programme development and
evaluation can be further increased.
Curriculum mapped to the deeper level of granularity that will allow for
identifying and filling further gaps between taught and assessed
curriculum
Movement towards a greater capacity in terms of assessors’ background
and training in the field of medical education
Clinical assessment during or after clinical learning phase strategized and
developed
Full implementation of the UCAN player feature by the end of this year
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Quality Instruction Data Review Protocol
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VC Content Review Process_v1_20210503
Addition to Self-regulated learning_V1_20210225
Quality Instruction Dimensions and Indicators_V1_20210525
Quality Synchronous Instruction - Tools and Processes_V1_20210526
Teaching Evaluation Report_20210601
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6 Standard 5: Student Admission, Progression
Recognition and Certification
EDU consistently applies pre-defined and published regulations covering all phases of the student “life cycle”,
e.g. student admission, progression, recognition and certification. EDU’s implementation of student
admissions, progression and certification practices is compliant with set standards.

6.1 Student Intake
6.1.1 Objective
EDU’s admissions and onboarding processes aim to ensure that:
• admission processes and criteria are implemented consistently and in a transparent manner;
• introduction to the institution and the programme are provided.

6.1.2 Implementation
6.1.2.1

Admissions

Admissions for the Bachelor of Medicine Programme are guided by the physician profile of a knowledge and
social worker and thus tests for cognitive and social/team capabilities of the applicant. For the admission of
students in the Bachelor of Medicine this translates into a 3-step admissions process of records, cognitive
capability test and structured interview on social and team skills, thoroughly described on EDU’s public website,
in the Internal Quality Assurance Documents, and further defined in terms of eligibility requirements in the
respective programme accreditation documents and EDU’s Assessment Regulations (see “EDU Student
Assessment Policy V2_20210312”).
Applications are transparently submitted on EDU’s admissions portal (https://medical.edu.mt/apply-to-edutoday/#/register) and managed by EDU’s admissions team in the application portal backend where discussion
and progression histories are saved, and admissions scores are automatically calculated.
All submitted documents, test and interview results that are part of programme applications are saved in the
application portal, ensuring that documentation can be reviewed and re-evaluated if needed.
All admissions steps (application, online test, interview) are operated as intended and eligibility criteria are
applied without exception (see Admissions Regulations (“IQA_V2_20190827” Appendix page 139).

6.1.2.2

Onboarding

Providing Higher Education online in a hybrid way requires different teaching and learning formats than in
traditional education provisioning. Thus onboarding at EDU is not just about introducing students to the
institution and to academia but to the online formats, etiquette and learning. All matriculated students
undergo an extensive onboarding at the commencement of the programme. The main objective of the
onboarding phase is to make the new students familiar with EDU’s didactic concept, online campus, and the
internal support system. During the two-week onboarding the students gain fundamental knowledge of the
principles of student centered-learning and flipped classroom, basic research skills and academic writing, as
well as metacognition and self-directed learning. The students participate in a first group assignment and are
introduced to the fundamentals of problem-based learning and the principles of effective online team
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collaboration.
The onboarding programme is strictly monitored and, based on student, tutor and faculty feedback after
completion of each first module, improved periodically.
See supporting documentation entitled “Student Onboarding Schedule_V1_20210525” for more details.

6.1.2.3

Intake

EDU takes students in the Bachelor of Medicine on a rolling basis, up to six times per year.
Student intake numbers in the B.Med programme are as follows, distributed across nine cohorts:
Year
2018
2019
2020
2021 YTD

6.1.2.4

No. of
Students
8
29
51
24

Student Demographics

EDU’s student population is reasonably diverse, with a gender distribution of 42% female and 58% male.
Moreover, EDU at present represent seven nationalities, with a significant predominance of German nationals,
as EDU’s teaching hospital network is currently concentrated in Germany.
At the time of admissions, 70% of EDU students already have previous medical study or internship experience,
demonstrating commitment to the profession.
For more details on EDU Student Demographics, please review the supporting document entitled ”Student
Demographics_V1_20210525.”

6.1.3 Assessment
Overall, EDU’s Admissions process and induction programme are reliable and compliant with set standards.
One deviation must be however noted, namely that the Admissions Board (described in EDU’s Admissions
Regulations) has not been formally established to date.
Moreover, a strong induction programme is in place which familiarizes students to the institution and the
programme.
While EDU's intake remains stable, especially in the midst of a pandemic, the lower intake numbers especially
in the first 18 months of operation lead to increased risk of sub-critically small cohort sizes in the event of
larger ratios of students from those cohorts drop out or do not progress into higher modules on schedules.

6.1.4 Consequences
EDU plans to fully implement the Admissions Regulations by formally establishing an operational Admissions
Board.
To mitigate from the risk of cohort sizes falling under sub-optimal numbers, cohort merger may be used to
address instances where cohorts become too small to make the collaborative didactic feasible.

6.2 Student Progression
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6.2.1 Objectives
For students to graduate, they need to progress through a multiyear programme. Student progression is to
design, guide, monitor and control the through programme progression path. EDU ensures that both processes
and tools are in place to collect, monitor and manage information on student progression.

6.2.2 Implementation
EDU’s IQA and policies determine how a student can move forward in their studies (see in particular the “EDU
Student Assessment Policy V2_20210312”). Student progression at EDU is managed by Student Affairs.

6.2.2.1

Student Progression Standards

In terms of student progression in the Bachelor of Medicine programme, criteria to successfully pass a module
are set in the “EDU Student Assessment Policy V2_20210312” and need have not been in violation of EDU’s
“Principles for Personal Behaviour” and guidelines and expectations for “Studying in Digital Environments”, as
communicated in the Student Handbook.
If students fail a module, they can repeat the same module only once and only a maximum of two different
modules can be repeated during the complete Bachelor programme. Repeating students must wait until
another cohort is progressing through the respective module, at which time they will be assigned to the new
cohort. Exceptions to this rule may be granted by the Dean only under special circumstances.
Further consequences are defined in EDU’s Student Assessment Policy (See “EDU Student Assessment Policy
V2_20210312”).
Management of student progression information is done by Student Affairs, leveraging a secure sharepoint site
with automatic backups and revision history. See Standard 8 on Information Management for further details.

6.2.2.2

Student Attrition

Looking at student attrition, EDU has experienced a total of 16 dropouts, as follows:
1. In November 2018, EDU started the first Bachelor of Medicine cohort with eight students and no
student discontinued his/her studies.
2. In 2019 another 29 students joined the programme and the attrition rate stayed at 0.
3. From beginning of 2020 until May 2021 75 students started their studies and during this time also 16
students decided to discontinue their studies.
Exit feedback is collected from students via personal interviews with Student Affairs at the time of drop out.
Accordingly, most of the students decided to terminate their studies due to personal reasons connected to:
• Personal health,
• Insufficient finances,
• Family obligations,
• Study offers from a state university.

Please find in the table below a detailed overview of the student numbers:

While the primary reasons for attrition are outside of the scope of the institution to address, EDU has taken
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steps to enrich the financial aid portfolio, thus hopefully in the future reducing dropouts related to insufficient
financing.
See section on Scholarships and financial aid for details on the status and next steps.
See “Further and Higher Institutions Questionnaire 2019-2020_NCFHE" for reported student numbers.

6.2.3 Assessment
EDU’s management of student progression information is handled in an orderly way and data is stored
adequately. Notwithstanding this, improvements to the efficiency with which progression data is handled can
potentially be made through further modernizations of the student management system.

6.2.4 Consequences
As a next step, EDU will look for further efficiency gains by scoping improvement potential of the student
management system.

6.3 Results of Self-Assessment
Standard 5: Student admission, progression, recognition and certification
Results of Self-Assessment
•
•
Strength
•
•
Potential Areas of
Improvement

•

Priorities for
Improvement

•
•

Reliable admissions processes, consistently implemented
A strong induction programme is in place which familiarizes students to
the institution and the programme
Reliable processes for student progression
Admissions Board (described in EDU’s Admissions Regulations) has not
been formally established to date
Efficiency gains can be achieved through the further modernization of the
student management system
Establish and operationalize Admissions Board
Scope improvement potential of modernizing the student management
system

References
Admissions Regulations (IQA_V2_20190827 Appendix page 139)
EDU Student Assessment Policy V2_20210312
Student Onboarding Schedule_V1_20210525
Further and Higher Institutions Questionnaire 2019-2020_NCFHE
Student Demographics_V1_20210525
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7 Standard 6: Teaching and Administrative Staff
7.1

Objectives

An academic institution can only be as good as its staff is. Excellence and superior quality start with the people
that build the organization be it academically or administratively. EDU is establishing an international and high
performing faculty of Medicine and Health, consisting of academic professionals who do not only excel the
standards set for their role, but also strive in facilitating EDU’s active learning techniques. On the administrative
site, EDU works to develop and retain a highly effective team of administrative professionals dedicated to
excellence in student service and support operations.

7.2 Implementation
7.2.1 Staff Overview
Faculty and staff needed to operate a specific programme at EDU have been defined in EDU’s IQA under
Standard 6: Teaching Staff (IQA V2, pages 51 – 68). Additional requirements for teaching roles for distinct
programmes are outlined in the respective programme accreditation enabling EDU to recruit staff following a
clear, fair, transparent process for the recruitment ensuring proper qualification.
The requirements and processes of recruitment and onboarding of academic and support staff at EDU are
documented in the EDU recruitment process guideline, academic staff onboarding manual and expert hiring
manual.

Dispersed, International and Digital Approach
EDU’s digital native approach to teaching and operations allows for an internationally dispersed faculty and
support workforce. With regard to teaching, the international approach allows to select among a wide range of
international experts who are highly qualified in their field, thus EDU is able to quickly recruit specialized and
highly qualified teaching staff as soon as demand arises.

Ensuring Qualification
Academic roles and competencies are clearly defined by the Dean and the Pro-Dean of Academic Teaching in
line with the institution’s IQA. Each recruitment process is initiated by the respective HR officer, who together
with the Pro-Dean of Academic Teaching or the Dean checks the qualifications of the faculty candidates based
on an agreed profile. With regards to the visiting professors and lecturers the search space is international; this
allows EDU to hire professors who are not only experts in their field but who also show a high affinity towards
online teaching and digital media.
For each module and after each expert session feedback forms are completed by the students to evaluate the
lecturer’s didactic capabilities. The feedback is evaluated by the Pro-Dean of Academic Teaching and feedback
is given to the lecturer. Lecturers receiving below-average feedback are required to participate in didactic
coaching sessions and/or training; if ratings remain consistently low, co-operation with the respective lecturer
will not be continued.

Staff Development, Planning, Recruitment
Staff development, planning and recruitment at EDU are regulated by EDU’s HR and academic promotion
policies, detailing the frame given by EDU's IQA.
As a young and growing academic institution EDU adjusts its staff levels, both administrative and academic,
continuously. Recruitment of teaching staff on all levels follows a detailed nine month rolling forecast by
position and needed specialization. We recruit globally for our virtual organization to build an excellent and
culturally diverse institution.
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Recruitment follows a four-eye principle process ensuring adequacy of skills and experience. All staff is
onboarded in a structured process based on EDU’s recruitment process guideline. Teaching staff, especially
tutors, receive intense introductory training, further training is provided based on teaching supervision.
Prior to entering the classroom, tutors undergo a thorough onboarding where they get familiar with the
fundamentals of EDU's digital didactics. Novice tutors are also encouraged to participate in peer observations
and facilitate a demo virtual class followed by a thorough feedback from the teaching quality manager and the
tutors prior to entering their first class with the students.
For professional development each department head has a budget for professional training. For the future, the
build-up of academic staff shall be enriched by academic promotions which have been delayed by the death of
EDU’s Dean of Medicine.

Staff Profile
Overall, EDU’s staff consist of 90 people. At a high level, they are broken into academic (56) and support
staff (34).

Academic vs. Support Staff
Academic
Staff
56
Support
Staff
34
Grand
Total
90

Academic Staff at EDU
At EDU internal as well as external/freelance professors and lecturers form the basis of EDU Medical Faculty.
The internal teaching faculty mainly consists of the Dean, Pro-Deans, medical tutors, non-medical tutors and
mentors. EDU has not awarded internal professorships yet.
Teaching staff is resident at various locations predominantly across the EU, preferably sharing the same time
zone with EDU students. In addition, EDU has visiting professors and specialist lecturers located in the US, India
and Sub-Saharan Africa.
Academic staff by role (as of May 1st, 2021)

Staff Titles

Academic rank / Function

Senior Lecturer

14

Tutor

11

Visiting Professor
Curriculum and
Assessment

11
9

Lecturer

4

Mentor
Chief Academic
Officers

3

Grand Total

4
56
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See supporting document on “EDU Academic Promotions_V1_20201030.”

Support Staff at EDU
At EDU support staff of the body corporate mainly consist of internal employees for student affairs, admissions
and operations while in the field of information technology, finance and legal the institution is working
extensively with freelancers and advisors as a complement to internal staff. Support staff is mostly located in
Kalkara, Berlin, and Bratislava.
Support Staff by role (as
of May 1st, 2021)

Staff Titles

Function

IT

8

Commercial

7

Operations

3

Finance & HR

3

Student Affairs

3

Learning Office

5

Chief Officers

5

Grand Total

34

Staff Countries of Residency
EDU’s top five countries of residency for staff, including academic and support staff in all office areas, are
Germany (40), Slovakia (21), Malta (6), Czech Republic (5), and the United States (4). There are 15 stated
countries of residency represented in EDU.

Country of Residence
Germany

40

Slovakia

21

Malta

6

Czech Republic

5

United States

4

Poland

2

Canada

2

Tanzania

2

Austria

2

Portugal

1

Switzerland

1

Greece

1

England

1

India

1

Italy

1

Grand Total

90
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7.2.2 Staff Office Distribution
EDU has a global virtual organization with offices in Kalkara (Malta), Bratislava (Slovakia) and Berlin (Germany).
58% of our staff is office located; 42% of the staff is working remotely. We maintain an intensive technical
communication infrastructure for connectivity and collaboration.

7.2.3 Teaching Hospitals
With one month per trimester EDU has a high clinical component in its medical education starting with the first
trimester. To fully exploit the advantages of the digital educational model of educating students wherever they
are/wherever they are needed we decided to bind in established but mostly remote teaching hospitals of other
universities. Here, students are taught in small groups of two to eight by experienced physicians according to
the specifications of our curriculum. Qualifications and roles of clinical teachers are defined by the IQA and in
the programme accreditation documents and part of the contractual arrangement. Due to the affiliation to
other universities, quality standards are established and quality assurance/supervision is assured through the
existing channels.
We are closely collaborating with Helios and with the Marienhaus group who share our medical educational
principles. Nine out of our eleven teaching hospitals belong to the two groups. All of our teaching hospitals
have at least one further teaching experience under the guidance and supervision of another medical university.
Our clinical training sites are hospitals of various sizes and include some of the largest hospitals in the central
and northern German states. Helios Klinikum Erfurt in Thuringia for example features 1,300 beds and is the
largest hospital in the region.

7.3 Assessment
EDU's recruitment processes for academic and administrative staff, as well as conditions of employment are
transparent and consistently applied, appear fair and transparent.
Through the international hiring strategy EDU highly benefits from diverse staff bringing varied perspectives,
compensating for the weak position as a young institution to attract staff, resources and partners.
While extensive training is taking place for our teaching staff, the professional development of support and
administrative functions has not been a priority so far.
In order to improve access to talent, the Academic Promotions Committee must be established.
The Teaching Hospital network will be extended as EDU grows to provide a broader coverage of all German
regions. Recruitment of hospital partners in other European Countries will be prepared for entry.

7.4 Consequence
Further efforts in the form of individual development plans that are aligned with the institution’s needs and
based upon the institution’s targeted skills matrix will be implemented in the coming six months.
The Academic Promotions Committee shall be established.

7.5 Result of Self-Assessment
Standard 6: Teaching Staff
Results of Self-Assessment
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•
Strength

Potential Areas of
Improvement

•
•
•
•

Priorities for
Improvement
•

The recruitment processes, as well as conditions of employment
enforced by EDU are transparent and consistently applied, appear
fair and transparent
EDU highly benefits from diverse staff bringing varied perspectives
Professional development of administrative and support staff can be
improved
Access to teaching talent can be improved
Individual development plans that are aligned with the institution’s
needs and based upon the institution’s targeted skills matrix will be
implemented.
The Academic Promotions Committee shall be established.

References
EDU Academic Promotions_V1_20201030
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8 Standard 7: Learning Resources and Student
Support
As a digital-first institution of higher education, EDU puts great emphasis on providing adequate support to a
diverse student body and ensuring that each student receives the personalized guidance and support they need
to successfully progress with their studies.
Thus, great emphasis is placed on providing students with adequate learning resources and operating a digital
campus that is not only easy to use, but optimally calibrated to support student-centered learning activities.
Moreover, support services guarantee adequate 1:1 support to all EDU students across a variety of topics.
Please find below an evaluation of Learning Resources, Learning Technology, Support Services, as well as
Scholarships and Financial aid.

8.1 Learning Resources
8.1.1 Objectives
The goal of the learning resource library is to ensure students have adequate learning resources to address
their given learning objectives. As such, EDU aims to:
1. Provide learning resources to adequately cover the entire given curriculum which is accessible for all
students, irrespective of means, location and local access to library facilities.
2. Provide a healthy variety of interaction formats, all suitable for distance learning, supporting the whole
variety of didactic methods deployed.
3. Ensure that students can efficiently navigate and find the suitable resources for a given learning goal
or research area.
These goals are addressed by selecting a varied learning content portfolio, featuring different learning types,
connecting learning resources to learning objectives in a way that ensures adequate coverage, and investing in
the usability of the learning platform.

8.1.2 Implementation
In terms of learning content portfolio, EDU works with a selection of licensed medical content which is not only
selected for its rigorous quality of production, but also for the interactive formats suitable for modern 21st
century education. Please refer to the supporting documentation entitled “Learning Content
Portfolio_V1_20210526” for a complete description of EDU’s content portfolio.
This content, as well as openly available content on the internet are integrated into EDU's digital campus as
described in supporting document “Library Composition_V1_20210526.” Where needed, EDU engages in
content production, as described in “EDU Original Content Production_V1_20210526”. With this, EDU has
achieved 100% coverage of the learning objectives, ensuring students benefit from recommended resources
for each topic.
Beyond content, usability of the learning library is continuously enhanced based on student feedback. The latest
improvement round, introduced in January 2021, can be reviewed in supporting documentation entitled
“Library Usability_V1_20210526.”
Currently, the EDU’s learning library is assessed based on student feedback, which is collected on individual
resources, or in the aggregate:
• Feedback on individual resources: Digital Campus allows students to report feedback on individual
resource items directly using an upvote or downvote system. In the case of a downvote, more discrete
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•

feedback is requested allowing students to further specify their concerns (See “Learning Library
Data_20210419”).
Aggregate feedback on library: Beyond requesting feedback on the usage of existing content partners,
EDU also makes inquiries about the overall usefulness of the learning library. See supporting
documentation on “Student Feedback Overview_V1_20210525” and “Module Evaluation
Report_20210601“)

8.1.3 Assessment
While each learning objective is covered completely by one or more learning resources within EDU’s library,
based on student feedback, it is desirable to expand the current library by offering access to academic journals
and textbook materials.
Moreover, beyond the rich student feedback that is collected, EDU recognizes the need to expand library
evaluation and improvement to integrate structured feedback of the academic faculty.

8.1.4 Consequences
Based on the above evaluation, EDU will take steps to expand the learning library through partnering with one
or several publishers which can help fill the gap in academic journals and textbooks.
Additionally, EDU shall expand the assessment of the library with structured feedback from the academic
faculty as part of the assessment process.

8.2 Learning Technology
8.2.1 Objective

The goal of EDU’s technical infrastructure is to deliver a 21st century learning environment that brings together
learners and instructors in a collaborative dynamic digital campus. It provides the functionality needed for
teaching and learning in accordance with EDU’s student-centric didactic strategy and enable the underlying
administrative processes at EDU. The goal of the Digital Campus is to empower EDU to fully implement its
didactic toolkit and to support goal-based teaching and learning.

8.2.2 Implementation
EDU’s University Management Information System (UMIS) is a solution that covers key processes in an
integrated, secure, and scalable manner. The goal of the Digital Campus is to empower EDU to fully implement
its didactic toolkit and to support goal-based teaching and learning. Please see supporting documentation on
the ”Digital Campus_V1_20210526”, as well as “Online Assessment Proctoring_V1_20210526” for an overview
of the functionality covered by the learning platform.

P a g e | 41
Doc ID: b1abd6409b2e0950f591cffe2b78b7fa48655c55

Self-Assessment Report, May 2021
EDU Institute of Higher Education

8.2.2.1

Infrastructure

Production instances of the Digital Campus are implemented and operated on top of state-of-the-art hosting
services, to ensure stability. The Digital Campus servers are connected using an internal-only network,
supplemented by instance level firewalls. Internet access is only permitted on explicitly opened
ports/services/subset of specified hosts.
Users can access the learning platform instances via the internet protected by Transport Layer Security (TLS),
preventing traffic from passive eavesdropping, active tampering and forgery.
8.2.2.2 Information Security
EDU maintains appropriate technical and organizational measures to comply with the European Data Protection
Directive and equivalent legislation in other jurisdictions EDU operates in.
These laws set out specific obligations for EDU and all agents, contractors and partners who process personal
data on its behalf to:
1. Protect student and applicant records and personal data from unauthorized or unlawful access, use or
disclosure, and against accidental loss or destruction.
2. Process information about EDU’s students and applicants in accordance with their rights as data
subjects under the European Data Protection Directive and other privacy laws, and EDU's duty of care
and service standards.
To achieve this, staff, contractors and agents:
• Have access only to such student and applicant records and related personal data as is necessary for
them to fulfil their duties.
• Follow the security standards for the management of student and applicant personal data set out in
the procedures supporting this policy and the EDU's information security policies and procedures.
See “EDU Backup Policy_V1_20201222” for more details.
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8.2.2.3

Infrastructure Availability

The Digital Campus is operated as a fully hosted and managed solution. The minimum committed availability
of the platform for a given year is 99% of the total number of covered minutes for a given year. As part of the
regular service level weekday hours between 9am - 5pm CET are covered. See “Uptime Report_20210603.”
Beyond ensuring that security and data privacy policies are followed, EDU leverages student feedback heavily
for the improvement of the learning platform. Here, EDU implements a comprehensive process to collect
feedback from students and faculty to improve the offered services continuously. This process includes regular
1:1 interviews and surveys. The feedback collected feeds into the product development cycle.

8.2.3 Assessment
EDU’s technology portfolio and the digital campus thoroughly cover the functionality needed for teaching and
learning. Regular updates are brought to the digital campus, responding particularly to student needs, as part
of the normal platform development processes.
Moreover, the full control over the digital campus allows EDU to fully adapt the environment to suit the studentcentred didactic strategy, as well as to respond to feedback with rapid improvement implementation cycles.
Overall, for the period of 2020.06.03 to 2021.06.03, infrastructure and stability goals were achieved by:
• uptime 99.98% for last 365 days, with total of two hours of outages
• No security breaches affected the learning environment
• A total 1,953 platform updates were delivered

8.2.4 Consequences
EDU will continue developing the campus in accordance with regular platform development cycles, focusing
in the coming period on:
1. Increasing usability for staff: building the staff-facing class book
2. Increasing usability of the student schedule
3. Enriching functionality of the student gradebook for both students and instructors

8.3 Support Services
8.3.1 Objectives
Support services at EDU aim to support students along their student lifecycle, ensuring that individual concerns
can be adequately attend to by qualified personnel.

8.3.2 Implementation
There are various support structures in place at EDU aimed at helping students with their individual questions
or concerns. Students are informed about the available resources actively during their onboarding week.
Additionally, tutors and mentors remind students of these resources when adequate, on a case- by-case basis.
Support services at EDU are as follows:

8.3.2.1

Mentoring

Students receive active support and assistance to ensure they get the most of their learning experience. Mentors
engage with students to motivate them and to learn the needs of the individual student to improve their
respective learning progress.
Mentoring in particular has proven to be valuable and appreciated by the majority of students who have
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expressed great satisfaction with the support offered by mentors (see “Module Evaluation Report_20210601“).

8.3.2.2

Student Affairs Office

The Student Affairs Office supports students on an ongoing basis with various requests, from discussions
around financial aid, organisation of clinical rotations, to issuing student documents.

8.3.2.3

Technical Hotline

EDU provides ongoing Technical Support to help the students and faculty leverage the full value of the service.
Through EDU’s and our partners’ support, students receive:
• Assistance with the learning platform and services
• Assistance with operational aspects of the service
• Assistance with identification and verification of the causes of suspected errors.
Students and faculty staff can reach the support organization with different means:
• “Report an issue” in the learning platform: From every page of the learning platform, an issue can be
reported.
• Support email addresses which are constantly monitored.
A ticketing system makes sure that support requests are handled in time and monitored. 100% of tickets are
resolved within 3 working days.

8.3.2.4

Other Services

Through the support of mentors and student affairs, EDU students can access additional support services, such
as support for disabilities (including physical and cognitive impairment) or otherwise experiencing difficulties.

8.3.3 Assessment
EDU’s support infrastructure is highly appreciated by students across cohorts, as illustrated in numerous
feedback reports. In particular, mentoring has proven to be highly appreciated by students, who have reported
to rely on mentors with personal and professional development topics.
In contrast to the originally described concept in EDU’s IQA, EDU has not implemented a formalised Student
Advisory Centre, nor a separate help desk, as these roles have been absorbed by the Mentoring and Student
Affairs services. Overall, the support services offered to EDU students are effective in addressing student
concerns on an individual basis and are reported by applicants to be a deciding factor in choosing EDU over
other institutions.
Additionally, more support value can be brought to the student body through peer-to-peer support and studentled services.

8.3.4 Consequence
In addition to the current offering, EDU is taking steps to extend the support infrastructure through enabling
and institutionalising student-led support services, like a peer mentorship programme to be launched in 2021.
In this manner, students will have the benefit of not only receiving peer support but also the opportunity for
greater leadership development and informal teaching opportunities—an integral part of developing selfregulating and self-directing learners.

8.4 Student Communication
8.4.1 Objective
For students to progress successfully in their studies and for flourishing Campus life, communication to and
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from students' needs to be complete, correct, and timely. Questions need to be answered in a timely manner
and conflicts need clear resolution mechanisms.

8.4.2 Implementation
Thus, at the onset of their studies, students receive an extensive onboarding (see supporting document
“Student Onboarding Schedule”), where they are introduced to the institution, digital campus, academic staff
and relevant rules and regulations.
EDU matriculated students are also kept informed via means of the digital campus, through an Info Center,
which offers:
• A comprehensive Student Handbook which summarizes and explains EDU’s rules and regulations in a
student-friendly format (See “EDU Medical Student Handbook_V7_20210312”)
• A record of Module Outlines, describing:
o Learning outcomes for the module
o Syllabus for the module
• Regulations relevant to students, including:
o Student Assessment Policy
o Assessments and grading principles
o Code of Conduct
o Remote Proctoring Regulations
All above mentioned documents are available in EDU’s policies archive, as well as viewable in the Student Info
Center (see “Student Info Center Access Credentials_20210510”).
To ensure timeliness of information, all documentation is updated regularly with:
• Module Outlines being updated for each cohort for each module
• Regulation documents being reviewed at least on a yearly basis
• Student Handbook undergoing a quarterly review and update.
Students are informed about changes on a regular basis, and ad-hoc with the introduction of any new
regulation, policy, or handbook. Updates are both published on the learning platform and emailed via Student
Affairs, to ensure recipients are fully aware of changes.
In addition to the Info Center, EDU’s Digital Campus displays a personalized view of each student’s schedule,
including detailed learning objectives and learning resources for each outcome.
Continuous student feedback is collected throughout the study (See supporting documentation on “ Student
Feedback Overview_V1_20210525”) which informs the student communication plan and loops back into the
development of the documents and communication measures mentioned above.

8.4.3 Assessment
Overall, EDU has adequate mechanisms to keep students informed on relevant information pertaining to their
studies. Nonetheless, student feedback shows improvement opportunities particularly in the areas of
releasing study-related information with longer leads time, allowing for better planning horizons.

8.4.4 Consequences
To further improve the performance in this area, EDU intends to work on increasing study information
release lead-times.

8.5 Financial Aid and Scholarships
8.5.1 Objective
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EDU’s Financial Aid and Scholarships strategy seeks to support exceptional students in pursuing their studies
at EDU.

8.5.2 Implementation
EDU is in the process of implementing a standardised approach to the communication and consideration of
scholarship and financial aid programmes. As part of this, EDU is phasing out non-standardised financing and
financial aid agreements, in favour of a portfolio of standardised scholarships and financial aid mechanism.
The EDU Student Finance Policy provides clear guidelines and distinctions among different scholarship and
financial aid programmes.

Portfolio of Financial Aid and Scholarships
To complement the existing portfolio of scholarship and financial aid offerings, EDU has launched, as of 2021,
the EDU Excellence Scholarship. This scholarship aims to foster a spirit of camaraderie and nurture admirable
qualities in the student community. Combined with CHANCEN eG (described below), these efforts constitute
EDU’s primary scholarship and financial aid mechanism.
Additional instruments, like the Bridge Loan and Need-Based-Bursary (described in the EDU Student Finance
Policy_V1_20201216) still constitute part of the support infrastructure.
EDU Excellence Scholarship
The EDU Excellence Scholarship supports students who embody the values we aspire to see in the next
generation of medical practitioners. As well as those who are committed to contributing to the positive and
feedback-driven development of EDU as an institution.
This scholarship is granted for one year and covers up to 50% of total tuition costs. Students can reapply after
each academic year, provided they maintain a grade average in final exams above 70% and contribute to the
development of EDU as an institution.
CHANCEN eG
EDU Medical has partnered with CHANCEN eG to provide students with a fair financial solution to cover their
tuition fees at EDU. With an Income Share Agreement (ISA), students focus on their studies while enrolled in
our medical degree programmes and let CHANCEN eG pay their fees. Following the successful completion of
their studies and graduation, students start to pay back their tuition fees with income-based repayments over
eight years.
At present, EDU students do not have access to regional scholarship and grant programmes, as a listing on the
German ANABIN list is a pre-requisite for many of the opportunities apported. Additionally, some financial
institutions in Germany have also expressed reluctance to offer student loans without the mentioned listing.

8.5.3 Assessment
EDU is making efforts to increase accessibility to the study through financial aid mechanisms. Currently 34%
of students benefit from some form of financial aid or loan either from EDU or partnering institutions (See “EDU
Student Financing Update_20210531”).
Nonetheless, EDU students currently struggle to access financial products and scholarships outside those
facilitated by EDU, as EDU is not yet listed on the ANABIN list, a validation most student financing and
scholarship schemes require from the academic institution. As a result, access to funding opportunities remains
heavily reduced for EDU students.

8.5.4 Consequences
In alignment with the core priorities listed in chapter 1, EDU shall pursue recognition by the Medical Council.
and a subsequent listing in the ANABIN registry in order to open access to additional funding mechanism for
students. Unfortunately, it is recognized that the time frame for this objective is unclear, as external
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dependencies define the processes and timeline.

8.6 Result of Self-Assessment
Standard 7: Learning Resources and Student Support
Results of Self-Assessment
•
Strength

•
•
•
•

Potential Areas
of Improvement

Priorities for
Improvement

•
•
•
•
•
•

Full control over the digital campus allows rapid implementation of
improvements
Mentoring support is highly appreciated by the students
Scholarship and tuition loan programs are available
Academic literature and journals could be broader
Feedback of experts and tutors on resources not yet integrated in the learning
library development process
Student counseling services are not yet formalized
Peer mentoring programmes or other student-led activities could further
improve student community and interaction and overall student support
German regional student loans are currently not available to students
Expand learning library with access to academic literature and journals
Formalize student-led services
Pursue listing on the ANABIN list

References
Online Assessment Proctoring_V1_20210526
EDU Student Finance Policy_v1_20201216
EDU Backup Policy_V1_20201222
Learning Content Portfolio_V1_20210526
Current Library Composition_V1_20210526
Library Usability_V1_20210526
Digital Campus_V1_20210526
Module Evaluation Report_20210601
Learning Library Data_20210419
EDU Student Financing Update_20210531
Student Feedback Overview_V1_20210525
Uptime Report_20210603
EDU Medical Student Handbook_V7_20210312
Student Info Center Access_20210510
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9 Standard 8: Information Management
9.1 Objectives
With EDU being a digital native Higher Education Institution, information in digital form is pervasive and thus
information management at EDU seeks to ensure that information relevant for the management of the
programme and activities is collected and analyzed adequately. Furthermore, information security is a top
priority and GDPR compliance must be maintained.

9.2 Implementation
EDU consistently collects information necessary for the management of the programme, including:
• profile of the student population, prevalence of vulnerable groups, as part of the admissions process.
• course participation, retention and rates, as part of student progression.
• students’ satisfaction with their programmes, as a continuous activity. Please refer to “Student
Feedback Overview_V1_20210525” for more details.
As EDU does not have graduates at this time, employment rates and career paths have not yet been collected.
Please refer to “Information Management Storage Overview_V1_20210526” for a picture of how data is
generated and stored across different programme management levels.
To safeguard data security and compliance, EDU implements information security protocols to ensure data is
secure and handling is compliant with relevant regulations. Back-up and retention processes are in place, with
data storage securely in Europe and Malta (See “EDU Backup Policy_V1_20201222” and “EDU GDPR
Policy_V2_20210401”).
Yearly staff refresher trainings are held on GDPR compliance, as well as information security, to ensure that
staff is familiar with protocol. EDU regularly runs automated security tests for all EDU services using a state-ofthe art security testing solution. In addition, in-depth security penetration tests are conducted for the EDU
learning platform by an external cyber security company.
Student progression information is managed, analyzed and archived by Student Affairs on a secured Sharepoint
site, with automatic backups and revision history. Data is archived within Malta with the intent to store for 40
years.

9.3 Assessment
In terms of collection of feedback, EDU runs a continuous processes of feedback collection, contributing to a
rich understanding of student satisfaction in relation to all areas of programme management. Feedback is
collected, analyzed and adequately distributed across the organization.
All efforts are being made to ensure information management is done responsibly and in accordance with
standards, and staff members with access to student information are trained in GDPR compliance and basic
security protocols. Policies in this area adequately cover expectations.
Moreover, information security is monitored continuously and responsibly, in accordance with market
standards. Adequate data storage and archiving practices are in place. Nonetheless, EDU may benefit from
formalizing these practices by developing a comprehensive data archiving and storage policy and archiving
schedule.

9.4 Consequence
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EDU plans to develop a comprehensive data archiving and storage policy, alongside an archiving schedule, to formalize
current practices.

9.5 Results of Self-Assessment
Standard 8: Information Management
Results of Self-Assessment

Strength

•
•
•

Continuous and extensive student satisfaction feedback collection
Staff training in GDPR compliance and basic security in place
Adequate data storage and archiving in place

Potential Areas of
Improvement

•

Formalize data storage and archiving practices in comprehensive
policy and archiving schedule

Priorities for
Improvement

•

Formalize data storage and archiving practices in comprehensive
policy and archiving schedule

References:
EDU Backup Policy_V1_20201222
EDU GDPR Policy_V2_20210401
Information Management Storage Overview_V1_20210526
Student Feedback Overview_V1_20210525
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10 Standard 9: Public Information
EDU engages in extensive communication efforts to ensure that public information and communication
standards are objective, up-to-date, accurately maintained, and that timely information is shared with relevant
stakeholder groups. Please see “The Internal Quality Assurance Policy Standard 9” and “EDU’s Policy for Public
Information”

10.1 Objective
Attracting students to our programmes requires thorough and professional communication mainly through
EDU’s institutional website (online at edu.edu.mt) which seeks to clearly communicate:
1. The selection criteria for available courses/ programmes;
2. The qualifications awarded, including information on the EQF/MQF level and ECTS/ECVET learning
credits;
3. The teaching, learning and assessment procedures used;
4. The further learning opportunities available for students;
5. Information on possible career pathways as a result of taking an EDU course;

10.2 Implementation
In order to ensure public information standards are maintained, EDU has extended its Public Information Policy
with concrete standards and recommendations, and an editorial process is in place for all public information
which calls for 4-eye principle and makes use of an editorial checklist (See “Public Information
Policy_V1_20210420”).
This translates on EDU’s website by thoroughly communicating the points above within the following sections:
1. The Degree in Medicine programme page (See https://medical.edu.mt/faculty-of-medicine-andhealth/medicine-degree/);
2. The Admissions page (See https://medical.edu.mt/admissions/);
3. An extensive FAQ in support of applicants aimed at clarifying admissions process related decisions,
tuition fees, as well as frequently asked questions about the study (See https://medical.edu.mt/faq/);
In addition, EDU uses further means to inform applicants about EDU’s programmes:
6. A blog featuring student and faculty stories, offering different perspectives on the study experience.
Video formats are used to exemplify the study experience (See https://medical.edu.mt/news/);
7. A biweekly Virtual Open Day (VOD) is hosted to support prospects in making well informed decisions,
following a format which presents EDU’s didactic concept and most important elements, curriculum,
academic year structure, the virtual campus as well as admissions related support. Additionally, the
VOD invites an existing EDU student to talk about their experiences and allows participants to open
ask questions on any topic (See supporting documentation entitled “VOD Performance Report”);
8. An active presence on social media, namely Instagram, Twitter, Facebook, LinkedIn and YouTube where
EDU is building an engaged growing community;
9. A dedicated customer success team advises interested applicants alongside the admissions processes,
ensuring they are well prepared and fully understand the parameters for the study.
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In order to ensure public information standards are maintained, EDU has extended its Public Information Policy
with concrete standards and recommendations, and an editorial process is in place for all public information
which calls for 4-eye principle and makes use of an editorial checklist (See “Public Information
Policy_V1_20210420”).
Feedback on EDU’s public information practices is collected at the time of admissions from incoming students
in the form of an anonymous survey after every new intake. See “2021 Admissions and Student Acquisition
Feedback” and “May 2021 Intake Evaluation” for further details. The feedback is then integrated as actionable
improvements. In addition, the “2020 - 2021 Weekly Applicant Outlook Reporting” is available for review.
Please refer to subchapter 8.4 Student Communication for further details on communication levels.

10.3 Assessment
EDU’s public communication efforts are conducted in accordance with standards and run in keeping with the
quality principles captured within the Public Information Policy and EDU’s processes.
In addition to meeting the objectives of this area, the assessment points to EDU showing significant strength in
engaging with applicants and stakeholders across channels. In particular, the bi-weekly Virtual Open Day is
assessed by attendees as highly valuable in becoming informed about EDU’s programmes and admissions.
Moreover, the dedicated support offered by the customer success team is mentioned in applicant feedback as
highly effective and valued.
Additionally, EDU runs a strong quality improvement process in this area with an evaluation workshop after
every admissions intake, focused on improving public communication and capitalizing any improvement
potential.
Nonetheless, EDU can benefit from publishing more detailed information about the studies offered, addressing
frequently asked questions about the subject matter of the programmes, such as modules descriptions.

10.4 Consequences
EDU plans to publish more descriptive information on the subject matter of programmes offered, such as
module descriptions.

10.5 Results of Self-Assessment
Standard 9: Public Information
Results of Self-Assessment
•
Strength

Potential Areas of
Improvement
Priorities for
Improvement

•
•
•
•

The bi-weekly Virtual Open Day returns high level of attendee
satisfaction and is effective in informing applicants about the study.
Strong advisory support for applicants via the customer success
function.
Continuous improvement processes for public information.
Publish descriptive information on the subject matter of programmes
offered.
Publish descriptive information on the subject matter of
programmes offered.
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References:
Public Information Policy_V1_20210420
Student Feedback Overview_V1_20210525
Student Onboarding Schedule_V1_20210525
2021 Admissions and Student Acquisition Feedback
2020 – 2021 Virtual Open Day Performance Report
2020 – 2021 Applicant Outlook Marketing Reporting
May 2021 Intake Evaluation
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11 Standard 10: Ongoing monitoring and periodic
review of programmes
11.1 Objectives
Delivering programmes digitally requires EDU to work with the curriculum in a deeper operational way than
with traditional delivery. The programme content needs to be produced and planned didactically in significant
detail from a didactic perspective and the handover point between the institution and the academic teacher is
handled on a granular level. This difference places more emphasis on the ongoing review of the programme,
as institutional calibration of learning success and outcomes are linked more directly.
The medical programme itself is quite innovative and has two elements of newness, namely the digital delivery
of the theoretical content and the early clinical integration. These have not been implemented in a medical
curriculum before and thus merit close monitoring from the start of the programme.

11.2 Implementation
We have implemented an extensive network of regular internal reviews based on feedback collections and
supplemented by external reviews. Essential to the external review is the established long-term supervisory
relationship with Maastricht University and the regular progress tests in cooperation with The European Board
of Medical Assessors (EBMA) and The Umbrella Consortium for Assessment Networks (UCAN).
After the execution of each module, feedback is collected both formally and informally from stakeholders and
across operational levels, including the medical faculty, clinical teachers, teaching hospital management and
experts. The evaluation and implementation of this feedback leads to continuous changes and adaptations to
the curriculum, teaching and learning, the online platform and learning resources.
The flexibility of our digital curriculum and digital teaching allows for prompt implementation of changes
derived from the feedback, evaluation and external supervision.
There are two progress tests currently implemented at EDU as part of the regular external evaluation process.
The International Progress Test of the European Board of Medical Assessors (EBMA) has been conducted twice
so far, and the student competence-oriented progress test of the Umbrella Consortium for Assessment
Networks (UCAN, University of Heidelberg, Germany) is planned to follow later this year. In the future, the two
tests are both planned to be taken once a year to become a double external reference for the learning progress
of EDU’s students and the performance of our programme.

11.3 Assessment
The programme monitoring at EDU is comprehensive, timely and dense. All parties contribute and all
perspectives are observed. After each module, i.e. every three months for every cohort, feedback is collected
and cycled back to module design and execution. The formality and standardization of this continuous
improvement cycle could be improved.
In addition to the internal quality cycle on programmes, the external progress tests provide an excellent and
valid calibration longitudinally over EDU's own performance and laterally to medical programmes of other
international institutions participating in the tests. As the tests are both structured along medical subject fields,
they allow targeted assessments with regards to such fields.
P a g e | 53
Doc ID: b1abd6409b2e0950f591cffe2b78b7fa48655c55

Self-Assessment Report, May 2021
EDU Institute of Higher Education
On the 16th of October 2020 and on the 23rd of April 2021, EDU’s entire student body participated in the EBMA
Internal Progress Test (IPT) to benchmark against the performance of all other institutions that have
participated in the IPT at comparable phases of medical study within the last three years. The results of the
progress tests reported that EDU's students performed well in comparison to other students at similar stages
of study. EDU’s first year students scored significantly higher than other students who have taken the IPT at a
similar time point. Notably they performed better or at least equal in all thirteen domains of medicine tested
in the progress test.
Our second and third year students’ performance was in line with other students who have taken the IPT at a
similar time point with some particularly strong areas. (See “EDU - EBMA IPT Benchmarking Report - 2021.05”
and “EDU -EBMA IPT Benchmarking Report - 2020.11”)

11.4 Consequence
Based on the current status of the ongoing monitoring, review and improvements of EDU's program, the focus
for improvement will be on formalizing and structuring the feedback process. Thus the feedback from module
and programme execution to improvements in design and execution can better focused and controlled.
EDU would also like to be more strategic in the selection of teaching hospitals and more controlled in the
collaboration. However, currently, without certification of compliance and equivalence with Malta's
qualification in Annex V of Directive 36/2005 EC, EU wide recognition is not guaranteed and thus our position
vis a vis the hospitals is weak. Improvements here will be addressed as soon as the recognition status changes.
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11.5 Result of Self-Assessment
Standard 10:
Results of Self-Assessment
Strength
Potential Areas of
Improvement
Priorities for
Improvement

•
•
•
•

360 degree feedback of all stakeholders on programme
Focus on review of innovative programme elements
Strategic acquisition of teaching hospitals (needs certificate of conformity
and equivalence)
Standardize, consolidate, and further formalize feedback loops of reviews
after module execution back into module/ programme design

References
EDU - EBMA IPT Benchmarking Report - 2021.05
EDU -EBMA IPT Benchmarking Report - 2020.11
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12 Overall Analysis
12.1 Overview
This Self-Assessment Report (EDU SAR 2021) is the first of its kind performed at EDU. The self-assessment
against the 10 standards of quality assurance as published by the MFHEA and adopted by EDU in the EDU
Internal Quality Assurance (IQA) policy and EDU’s quality management system yielded a clear profile of a
young but absolutely teaching and learning outcomes focussed institution of higher education.
EDU’s strength clearly lies in an agile and adaptive organization and management that implemented a novel
medical curriculum with early clinical integration in high quality, designed for delivery by digital means,
completely borderless. This was achieved with superior outcomes results already in the first two years of
operations as demonstrated by the EBMA International Progress Test (IPT) benchmark where EDU's
students performed well in comparison to other students at similar stages of study.
EDU’s strengths show in our student-centred teaching and learning model and in the digital design of
programmes, the integration of theoretical and practical training, the agility in improving modules and
teaching based on feedback. Continuous improvement is consistently implemented in our learning
platform that allows for rapid reaction to feedback. Furthermore, EDU’s extensive and highly appreciated
mentoring programme and excellent faculty from diverse cultural and geographical backgrounds are strong
representations of our quality management.
Priorities for improvement are standardizing, consolidating, and further formalizing feedback loops,
especially for the continuous programme development at all levels of the organization. Also, a stronger
involvement of faculty into the quality assurance of teaching and learning will be targeted. Overall, the
process development, KPI systems and targeted hiring will be extended into functional areas and
programme modules that have not been executed so far. At the same time, granularity of quality
management will be increased in a targeted fashion.
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12.2 Assessment Details
Standard
Standard 1: Policy for Quality
Assurance

Strengths
•

Process orientation and built-in
improvement cycles work very well with
regards to assuring and improving quality
and also in developing faculty and staff
competencies
Quality oriented improvement culture
provides a strong drive for organization
and programme development.
Lean management and governance
structure supports fast and integrated
decision making
Monthly KPI reporting

•

•

Standard 2: Institutional Probity

•

Potential areas of improvement
•
•

•
•

Standard 3: Design and approval
of programmes

•
•

Standard 4: Teaching, Learning
and Assessment

•

•

•

Solid design process that achieves the
objectives that are set
Input and feedback are integrated in the
process from a wide array of sources and
integrated

•

Successful and consistent translation
of modern didactical methods into a
fully digital environment with
enhanced engagement of students
The overall strategy and
implementation and associated QA for
assessments run in a very well
controlled set of processes which
ensure all relevant requirements
The selection and training process for
assessors is sound and reliable

•

•

•

•

Priorities for improvement
• Consolidation of IQA document and build out
of internal process and policy definition
landscape
• Establishment of academic board and EDU
supervisory board

Synchronization of process and
policy development and execution
Continuous development of IQA and
quality related KPIs and reports

• Pre-emptive alignment of hiring plans with
institutional plans

Combine KPI reporting with operative
goals
Align hiring with QA results
Strategically targeted acquisition
planning of teaching hospitals could be
more aligned with EDU’s strategy and
priorities. However, this is contingent
on the certification of conformity and
equivalence by the Medical Council
Malta.

•

Feedback loops are in place only in
synchronous learning (teaching) and
should be extended to cover
asynchronous and clinical learning as
well.
Teacher and student involvement in
programme development and
evaluation can be further increased.
Curriculum mapped to the deeper level
of granularity that will allow for
identifying and filling further gaps
between taught and assessed
curriculum
Movement towards a greater capacity in

•

Further refine KPIs and measurements for
synchronous and asynchronous teaching and
learning

•

Active forward looking involvement of
students in developments

•

Good compatibility of QA and feedback
standards with generally accepted principles
and standards

•

Collaboration with UCAN for Assessments
can be used as a basis for a broader network

•

Further involvement of the external teaching
staff (module leaders and experts) into

•

Standardize, consolidate, and further
formalize feedback loops on modules
Stronger formalization of the internal
approval process
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Standard

Strengths

Standard 5: Student admission,
progression, recognition and
certification

•
•

•

Standard 6: Teaching Staff

•

•
Standard 7: Learning resources
and student support

•
•
•

Reliable admissions processes,
consistently implemented
A strong induction programme is in
place which familiarizes students to
the institution and the programme
Reliable processes for student
progression
The recruitment processes, as well
as conditions of employment
enforced by EDU are transparent
and consistently applied, appear
fair and transparent
EDU highly benefits from diverse staff
bringing varied perspectives

Full control over the digital campus allows
rapid implementation of improvements
Mentoring support is highly appreciated by
the students
Scholarship and tuition loan programs are
available

Potential areas of improvement
terms of assessors’ background and
training in the field of medical
education

Priorities for improvement
quality assurance of teaching and learning

•

Admissions Board (described in EDU’s
Admissions Regulations) has not been
formally established to date
Efficiency gains can be achieved
through the further modernization of
the student management system

•

Professional development of
administrative and support staff
can be improved
Access to teaching talent can be
improved

•

Academic literature and journals could
be broader
Feedback of experts and tutors on
resources not yet integrated in the
learning library development process
Student counseling services are not yet
formalized
Peer mentoring programmes or other
student-led activities could further
improve student community and
interaction and overall student support
German regional student loans are
currently not available to students
Formalize data storage and archiving
practices in comprehensive policy and
archiving schedule

•

•

•

•

•
•

•
•

•
Standard 8: Information
Management

•
•
•

Standard 9: Public Information

•

Continuous and extensive student
satisfaction feedback collection
Staff training in GDPR compliance
and basic security in place
Adequate data storage and archiving in
place
The bi-weekly Virtual Open Day returns

•

•

•

•

Publish descriptive information on the

•

•

Establish and operationalize Admissions
Board
Scope improvement potential of modernizing
the student management system

Clinical assessment during or after clinical
learning phase strategized and developed
Full implementation of the UCAN player
feature by the end of this year

Continuous feedback on learning resources
allows for a directed improvement of (some)
resources
Student experience and learning productivity
improvements are continuously improved on
EDU's platform
Peer mentoring programmes or other
student-led activities could further improve
student community and interaction and
overall student support

•

Formalize data storage and archiving
practices in comprehensive policy and
archiving schedule

•

Publish descriptive information on the
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Standard

Standard 10: Ongoing monitoring
and periodic review of
programmes

Strengths
high level of attendee satisfaction and is
effective in informing applicants about the
study.
• Strong advisory support for applicants via
the customer success function.
• Continuous improvement processes for
public information.
• 360 degree feedback of all stakeholders on
programme
• Focus on review of innovative programme
elements

Potential areas of improvement
subject matter of programmes offered.

Priorities for improvement
subject matter of programmes offered.

•

•

Strategic acquisition of teaching
hospitals (needs certificate of
conformity and equivalence)

Standardize, consolidate, and further
formalize feedback loops of reviews after
module execution back into module/
programme design
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